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Arabic as a Foreign Language curriculum framework

Forward

As India’s importance in the global economy grows, so does the importance of the
state’s students becoming proficient in at least one language other than English dur-
ing the kindergarten-through-grade-twelve educational experience. Acquiring a sec-
ond language sharpens students’ intellectual skills, increases their earning power, and
broadens their cultural understanding. Every student deserves to be able to take advan-
tage of these opportunities.

Indians recognize that the ability to communicate in a second language provides
access to the world’s marketplaces. Many career opportunities are available to people
who communicate well in English and are proficient in other languages. Besides these
reasons, Peace Educational Foundation promotes ARABIC AS A FOREIGN LAN-
GUAGE as it is the language of Qur’an and all important books in Islam. We aspire
moulding a bright generation who can do research and further deep learning about
Qur’an and other Islamic fundamentals. Arabic is vital in understanding these scrip-
tures.

Students who study additional languages also learn skills that help them succeed
academically in other subjects. They become aware of the interconnectedness of all
people and are motivated to learn more about the history, geography and art, of the
people whose languages they are learning.

Moreover, to learn another language is to enter a new culture. Indian students often
have a unique opportunity in this regard because traditionally many Indians go abroad
to countries in middle east where a good understanding of Arabic would make stand
our students a part from others and will be give priorities in the job market.

Clearly, knowing languages in addition to English helps prepare students for life
and for success in the twenty-first century. However, for students to become truly pro-
ficient, fundamental educational changes must be made. To reach that goal, this frame-
work focuses on developing the highest levels of foreign language proficiency for our
students so that they gain both the power and the pleasure of communicating effective-
ly in languages other than English.
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Rational

The development of the Arabic as a Foreign Language Framework has started
long before 10 years ago and this document is based on ‘California Foreign Language
Framework’ and required the efforts of many people and the perseverance of concerned
persons who believe in the importance of Arabic as a foreign language instruction.
Studying a foreign language completes and improves a student’s education while pro-
viding the foundation for further personal enrichment, scholastic achievement, and
economic opportunities. The need for Peace students to learn and understand a Arabic
as a foreign language is more evident today than in times past. In recent years Peace
has been transforming its education system so that children, the state’s future leaders,
are able to meet the challenges of the twenty-first century.

The ability to communicate in a language other than one’s own enables students to
grow academically and personally. Competence in communicating in languages in ad-
dition to English enriches learning and creates a new foundation for intellectual growth
that is unique to language studies. Students are not only mastering another subject but
also creating a new source of academic and personal enrichment.

Curriculum goal

1. Enabling students’ strengthen their cognitive strength by learning more than one
second language

2. Realizing our students communication in both social and academic context
through Arabic and equip them to face competitive challenges they may face in Arabic
speaking context

3. Helping them to become lifelong learner in terms of Qur’an and other Arabic
written religious texts

4. Enabling to enjoy literature and other epic works in Arabic
5. Enable them read and understand Qur’an and other Islamic traditions
6. Enabling students to be competent user of Arabic language

7. Enabling the next generation communicating with our international neighbours
to promote peaceful relations, prepares students for employment and enable our stu-
dents to compete in the worldwide marketplace

8. Students will develop linguistic and cultural literacy.

Proficiency Level

Students study Arabic as a foreign language course seeks to attain proficiency in
listening to, speaking in, reading in, and writing in Arabic. Teachers seek to impart
necessary knowledge and skills to students who are discovering the joy of learning
Arabic language and culture. If teachers and students are to attain these goals, the goals
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of instruction must be clearly defined. If second language instruction is to be effec-
tive, programs offered at different levels—elementary, middle, and high school and
beyond—must be carefully articulated. Benchmarks must be clearly stated for students
who begin their study at specified points in the curriculum and who continue their stud-
ies for extended periods of time. Successful instruction is measured not simply by the
amount of time spent in the classroom but also by the level of students’ abilities in lis-
tening, speaking, reading, and writing. To that end the Foreign Language Framework
relies on the model of the Language Learning Continuum.

“Framework-Aligned Instruction,” is the foundation Arabic as a foreign language
Instruction model in peace schools. The framework defined students’ progress in learn-
ing a foreign language like Arabic by “using clear, objective criteria, with the hope of
transforming topic- and structure-based curricula and instruction into a coherent and
realizable performance-based model”

The Language Learning Continuum “describes what students . . . should know and
be able to do as a result of” studying a second language. Although the continuum learn-
ing outcomes at any particular stage” of instruction. A student’s performance depends
on such factors as the:

* Age of the learner,

* Scheduling patterns of the language program,

* Methodology employed,

» Abilities and interests of the instructor,

* Scope and sequence of the language program,

« Abilities and interests of the learner,

* Availability and use of technology,

* Physical location and setup of the facilities provided for learning,

* Authenticity of the cultural environment and materials, and exposure to native
speaker and foreign travel

Stages of Students’ Progress

This section describes the stages of students’ progress along the Language Learning
Continuum:

Stage 1

IT begins when a student starts to learn a Arabic as a foreign language” and “may
occur at any age; it may encompass a four- to five-year sequence. Peace envisages Ar-
abic to be taught from kinder garden and stage 1 cover 4 years (k-2)

Stage I Proficiency is characterized as the ability to comprehend and produce for-
mulaic language (memorized words, phrases and sentences; in some instances para-
graphs).
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Stage I language users deal with discrete elements of daily life in highly predictable
common daily settings. When listening or reading,

Stage I language users comprehend when memorized content (formulaic language)
is well rehearsed and when speakers or writers are highly sympathetic. When speaking
or writing, users functioning within this stage are unintelligible even to highly sympa-
thetic listeners or readers unless the memorized content (formulaic language) is well
rehearsed. Per-sons functioning within Stage I of the Language Learning Continuum
can comprehend a list of goods from a target culture and purchase desired goods with
the appropriate currency.

Stage 11

It represents “a progression in terms of gradually increasing vocabulary acquisition,
fluency, aural and reading comprehension, and sophistication in written and oral ex-
pression.

The Stage II students will be in grade 3 to 5 and it may vary based on student’s in-
tellectual and motivational level

Stage II Proficiency is characterized as the ability to comprehend and produce creat-
ed language (sentences and strings of sentences).

Stage II language users deal with everyday courtesy requirements and topics relat-
ed to self and the immediate environment in some informal and transactional settings
when listening or reading.

Stage II language users comprehend sympathetic speakers or writers using created
language. When speaking or writing, users functioning within this stage are intelligible
to sympathetic listeners or readers when using created language.

Stage 111

Stage I1I is a pivotal stage, as students move from the comfort of learned material to
the challenging world of creating with the language. Students begin to adapt vocabu-
lary to personal needs and to pursue their own interests in the language; in short, they
become independent users of the language. The students’ repertoire of vocabulary and
grammatical structures increases, but as students attempt more original and complex
tasks and communications, their accuracy often decreases.

“Stage III Proficiency is characterized as the ability to comprehend and produce
planned language (paragraphs and strings of paragraphs).

Stage III language users deal with concrete and factual topics of public interest (the
external environment) in most informal and some formal settings. When listening or
reading,

Stage III language users comprehend non-sympathetic speakers or writers using
planned language. When speaking or writing, users functioning within this stage are
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intelligible to non-sympathetic listeners or readers when using planned language.

Individuals functioning within Stage III on the Language Learning Continuum can
understand the explanation of a work-related process provided by a target-culture em-
ployer and describe the results when the required task is completed”

It 1s at Stage III that the relationship of classroom study to genuine language ac-
quisition becomes problematic many students of Stage III knowledge of the rules and
structure of the language and can read materials appropriate to their level of study but
is simply unable to put it all together when asked to speak and write. Many of these stu-
dents subsequently are not encouraged to continue their studies in the language, even
though they were quite successful at Stages I and I1.

The time needed to successfully complete the out-comes specified for Stage III var-
ies considerably among individual learners and successful completion of Stage III gen-
erally would be at grade 8

Stage IV

Students tend to be risk-takers, willing to make mistakes and to self-correct. These
students explore topics that are less familiar, experiment with more complex struc-
tures associated with advanced functions, and engage in more elaborate, extended, and
well-organized discourse.

Stage IV Proficiency is characterized by the ability to comprehend and produce ex-
tended language (oral and written essays).

Stage IV language users deal with unfamiliar, abstract, practical, social, and profes-
sional topics in most formal and informal settings and problem situations when listen-
ing and reading.

Stage IV language users comprehend non-sympathetic speakers or writers using
formal, extended language. When speaking or writing, users functioning within this
stage are intelligible to non-sympathetic listeners or readers when using formal, ex-
tended language.

Individuals functioning within Stage IV on the Language Learning Continuum can
comprehend a non-technical lecture in a target-culture university setting and discuss
the information gained during the presentation to a target-culture colleague.

Language Learning Continuum Categories

Each stage of the Language Learning Continuum comprises five categories— func-
tion, context, text type, accuracy, and content. A description of each of these categories
is provided below:

* Function: what a student can do with the language at a given stage. Functions are
specific language-based tasks normally performed in the course of daily life, such as
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relating an event, giving advice, reading for information, listening to a news report, and
communicating ideas in writing.

* Context: the settings in which students can reasonably be expected to perform the
functions described for a given stage. Context refers to the settings or situations in
which a particular function may take place. For example, greeting and leave-taking
generally occur in the context of a face-to-face meeting and conversation. Context pro-
vides a delivery system, answering the questions: ‘where?’ ‘when?’ and ‘with whom?’

* Text type: the structure of written or spoken language as it occurs at various stages
in students’ language development. In the Language Learning Continuum, text type
refers to the kind of sentence structures students normally use at a given stage. While
exceptions occur, typical students progress from single words and short phrases to sen-
tences and paragraphs. Naturally, the age of students and their level of sophistication in
the use of their primary language is a significant factor in the consideration of text type.

* Accuracy: the degree to which student performance is structurally and sociolin-
guistically correct. Accuracy is the term that qualifies the linguistic behaviour of lan-
guage learners and answers ‘how well?” Sociolinguistic factors, vocabulary, syntax,
pronunciation, and fluency interact closely in the consideration of accuracy, and all
play an important role.

 Content: the subjects about which a student at a given stage is able to communi-
cate. Content refers to the relative complexity of the information understood or con-
veyed by learners— what topics of discussion students are able to understand, and talk
and write about. Examples include familiar topics such as school and family, as well
as more advanced topics such as current events, history, art, and literature. Content is
the substance of communication. Figure 1 describes the expected learning outcomes at
each stage in terms of the five continuum categories.
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LANGUAGE LEARNING CONTIUUM

STAGE 1

Grade k-2
Function Context Text type
Students  develop  the | Students can perform these | Students can: <+ use short
ability to: functions: sentences, learned words and

+ greet and respond to
greetings; ¢ introduce and
respond to introductions; ®
engage in conversations; ®
express likes and dislikes;

* make requests; * obtain
information; ¢ understand
some ideas and familiar
details; * begin to provide
information.

» when speaking, in face-to-face
social interaction; *

when  listening, in  social
interaction and using audio or
video texts;

* when reading, using authentic
materials, e.g., menus, photos,
posters, schedules, charts, signs
and short narratives;

* when writing notes, lists,
poems, postcards, and short
letters.

phrases, and simple questions
and commands when speaking
and writing;

* understand some ideas and
familiar details presented in

clear, uncomplicated speech
when listening;
* understand short texts

enhanced by visual clues when
reading.

ACCURACY Students:

» communicate effectively with some hesitation and errors, which do not hinder comprehension; ¢
demonstrate culturally acceptable behaviour for Stage I functions; ¢ understand most important

information.

CONTENT Stages I and I often include some combination of the following topics:
* the self: family, friends, home, rooms, health, school, schedules, leisure activities, campus life,
likes and dislikes, shopping, clothes, prices, size and quantity, and pets and animals.

* beyond self: geography, topography, directions, buildings and monuments, weather and
seasons, symbols, cultural and historical figures, places and events, colors, numbers, days, dates,
months, time, food and customs, transportation, travel, and professions and work.
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LANGUAGE LEARNING CONTIUUM

Stage I. They also develop
the ability to:

» make requests; * express
their needs;

* understand and express
important ideas and some
detail;

* describe and compare;
 use and wunderstand

social interaction;

* when listening, in social
interaction and using audio or
video texts;

* when reading, using authentic
materials, e.g., short narratives,
advertisements, tickets, brochures,
and other media;

* when writing letters and short

STAGE 11

Grade- 3-5
Function Context Text type
Students  expand  their | Students can perform  these | TEXT TYPE Students can:
ability to perform all the | functions: * use and understand learned
functions  developed in | * when speaking, in face-to-face | expressions, sentences, and

strings of sentences, questions,
and polite commands when
speaking and listening;

+ create simple para-graphs
when writing;

* understand important ideas
and some details in highly
contextualized authentic texts
when reading.

expressions indicating | guided compositions
emotion.
ACCURACY Students:

 demonstrate increasing fluency and control of vocabulary;
* show no significant pattern of error when performing Stage I functions;

» communicate effectively with some pattern of error, which may interfere slightly with full
comprehension when performing Stage II functions;
 understand oral and written discourse, with few errors in comprehension when reading;
demonstrate culturally appropriate behaviour for Stage II functions.

CONTENT Stages I and 11 often include some combination of the following topics:

* the self: family, friends, home, rooms, health, school, schedules, leisure activities, campus life,
likes and dislikes, shopping, clothes, prices, size and quantity, and pets and animals.

* beyond self: geography, topography, directions, buildings and monuments, weather and
seasons, symbols, cultural and historical figures, places and events, colours, numbers, days,
dates, months, time, food and customs, transportation, travel, and professions and work.
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LANGUAGE LEARNING CONTIUUM

STAGE 111

Grade- 6-8
Function Context Text type
Students  expand  their | Students can perform  these | Students can:
ability to perform all the | functions: * use strings of related
functions developed in | ¢ when speaking, in face-to-face | sentences when speaking;
Stages I and II. They also | social interaction and in simple | ¢ understand most spoken
develop the ability to: transactions on the phone; language when the message is

* clarify and ask for and
comprehend clarification;
» express and understand
opinions;

* narrate and understand
narration in the present,
past, and future;

* identify, state,
understand feelings
emotions.

and
and

* when listening, in social
interaction and using audio or
video texts;

* when reading short stories,
poems, essays, and articles;

* when writing journals, letters,
and essays.

deliberately and  carefully
conveyed by a  speaker
accustomed to dealing with
learners when listening;

» create simple paragraphs
when writing;

* acquire knowledge and new
information from
comprehensive, authentic texts
when reading.

ACCURACY Students:

» tend to become less accurate as the task or message becomes more complex, and some patterns
of error may interfere with meaning;

« generally choose appropriate vocabulary for familiar topics, but as the complexity of the
message increases, there is evidence of hesitation and groping for words, as well as patterns of
mispronunciation and intonation;

» generally use culturally appropriate behaviour in social situations;

» are able to understand and retain most key ideas and some supporting detail when reading and
listening.

CONTENT Content includes cultural, personal, and social topics such as:

* History, art, literature, music, current affairs, and civilization, with an emphasis on significant
people and events in these fields; ¢ career choices, the environment, social issues, and political
issues.
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* clarify and ask for and
comprehend clarification;
» express and understand
opinions;

* narrate and understand
narration in the present,
past, and future;

* when listening, in social
interaction and using audio or
video texts;

* when reading short stories,
poems, essays, and articles;

» when writing journals, letters,
and essays.

STAGE 1V

Grade- 9-10
Function Context Text type
Students  expand  their | Students can perform  these | Students can:
ability to perform all the | functions: * use strings of related
functions  developed in | * when speaking, in face-to-face | sentences when speaking;
Stages I and II. They also | social interaction and in simple | * understand most spoken
develop the ability to: transactions on the phone; language when the message is

deliberately and  carefully
conveyed by a speaker
accustomed to dealing with
learners when listening;

» create simple paragraphs
when writing;

 acquire knowledge and new

appropriate vocabulary;

listening.

* identify, state, and information from
understand feelings and comprehensive, authentic texts
emotions. when reading.

ACCURACY Students:

» can engage in conversations with few significant patterns of error and use a wide range of

» demonstrate a heightened awareness of culturally appropriate behaviour, although, as the task
or message becomes more complex, they tend to become less accurate;
« are able to understand and report most key ideas and some supporting detail when reading and

CONTENT Content embraces:
» Concepts of broader cultural significance, including institutions such as the education system,
the government, and political and social issues in the target culture;

» topics of social and personal interest such as music, literature, the arts, and the sciences.
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Content of Arabic as Foreign Language Curriculum

A major goal of foreign language instruction in peace schools is to increase stu-
dents’ literacy in languages other than English, thereby also increasing their literacy in
English. The concept of literacy encompasses the students’ ability to read with under-
standing, to write with clarity and accuracy, to understand what is heard, and to speak
comprehensibly with accurate grammar and pronunciation. Communication is at the
heart of second language study, whether the communication takes place face-to-face, in
writing, or across centuries through the reading of literature. To communicate success-
fully in another language, students develop facility with the language, familiarity with
the cultures that use the language, and an awareness of the ways in which language and
culture interact in society. Students then apply this knowledge as they express ideas in a
foreign language. Reaching this goal is central to developing literacy in any language.

Learning another language allows students to gain knowledge and an understand-
ing of the cultures that use that language. It can be said that students who master the
cultural contexts in which the language occurs truly master the language. Moreover,
learning languages provides connections to bodies of knowledge unavailable to mono-
lingual speakers. Language students develop a greater in-sight into their own language
and culture through comparisons and contrasts with the languages they learn. These
elements of language acquisition enable students to participate in multilingual com-
munities both at home and around the world in a variety of contexts and in culturally
authentic ways.

Students need to be able to use the target language for real communication by speak-
ing; understanding what others are saying; reading; and interpreting written materi-
als—all in the target language. In enabling students to progress toward the achievement
of literacy in Arabic language, teachers provide direct instruction in each of four modes
of expression: listening, speaking, reading, and writing.

Language Usage

Learning a language is a complex process, whether the language is acquired in in-
fancy as a first language or later in life as a second or third language. In either case the
learning process consists of acquiring a language system rather than learning a series of
disconnected components. A language system consists of not only grammar rules and
vocabulary but also such elements as gestures and other forms of nonverbal communi-
cation. In addition, a language system includes discourse, whereby speakers learn what
to say to whom and when.

Knowing a language involves being able to carry out a large variety of tasks in the
language learned. It involves knowing which sounds are used in the language and
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which are not, knowing that certain sound sequences make up meaningful words, and
being able to combine words to form phrases and phrases to form sentences. It means
having a command of the linguistic system—the phonology, orthography, morphology,
syntax, and semantics—of a language.

The specific elements of the language system to be learned in a foreign language
classroom will naturally vary by language. For example, some languages will require
students to learn entire new alphabets, whereas other languages will present learners
with modifications of a few letters. Some languages will have vastly different sentence
structures; others will appear to be more familiar. Familiarity with the language system
alone 1s not enough to enable students to engage in successful communicative activi-
ties. Learners also acquire, through specific and focused instruction, the strategies that
assist them in bridging communication gaps that result from differences of language
and culture. Examples of these strategies are circumlocution (saying things in different
ways), using context clues, understanding, interpreting, producing gestures effectively,
and asking for and providing clarification.

Teachers assist their students in achieving literacy in another language by planning
direct instruction that is based on appropriate learning strategies. Such learning strate-
gies consist of focusing students’ attention on learning; teaching students how to organ-
ize in advance by previewing, skimming, or reading to glean basic information; aiding
students to summarize what they have just learned; and teaching students specific ques-
tioning strategies to ask for clarification or explanation. Students are able to apply these
learning strategies to tasks in other disciplines in effective ways. In turn, students are
able to apply the strategies that work best for them, long after they leave the classroom,
for a lifetime of learning.

Language Structure

Students acquiring a new language like Arabic learn how the language works. They
learn the syntax of the language. Students learn how words are combined into larger
units, such as sentences, to achieve intended meanings. They learn how to produce
strings of words that conform to the syntactic rules of the language, or grammatical
sentences. Students learn the correct pronunciation of the written language. They learn
that punctuation in other languages can differ from punctuation in English. For exam-
ple, students learn that in Spanish the question mark not only follows a question but
also precedes the question in an inverted form. They learn the phonology, morphology,
and semantics of the language. In short, students learn the grammar of the new lan-
guage while learning how to communicate.

Students learning a new language learn the sound patterns, or phonology, of a lan-
guage and the spellings that represent these sounds. For example, in Arabic language
students learn sounds that do not exist in English.
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Acquisition of a New Language System

The effective use of language can be viewed as combining individual words in specif-
ic ways to make phrases, combining phrases into sentences, and combining sentences
into paragraphs. When a person implements this process effectively, he or she is thought
to be literate in a language. To develop this literacy in a foreign language, students gain
knowledge about the new language system and become able to use that knowledge to
communicate. Such knowledge and abilities can be achieved through direct instruction
and guided practice orchestrated by a teacher. In presenting such activities, the teacher
considers three essential components: function, topics, and context.

Function: Function refers to linguistic tasks that students perform, such as asking for
and responding to information, narrating past activities, describing events, ex-pressing
preferences, and persuading. Function plays a significant role in deter-mining appro-
priate content. Indeed, it is the foundation on which lessons and units of instruction are
built. The teacher deter-mines the function or functions to be learned as a first step in
implementing any lesson or unit of instruction. Next, the teacher decides on the topics,
or subjects, to be learned and the specific vocabulary and language structures that are
appropriate for the students’ level of maturity, cognition, and language proficiency.
By using appropriate instructional materials and other resources, the teacher provides
direct instruction that gives students the opportunity to practice the specific language
elements to be learned.

Content: A variety of content topics may be used as the focus of instruction at any
given level, except when specific vocabulary or specific language structures are beyond
the cognitive development of the learners. For example, beginning students of Spanish
can practice reflexive verbs in such topics as “getting ready for school” or “visiting the
doctor.” At the same time, the topic of “getting ready for school” could be the focus
of instruction in inter-mediate and advanced classes, in which case the language itself
would become appropriately more complex.

Examples of appropriate topics as students progress are geography, cultural and his-
torical figures, careers, places, and events. Topics appropriate for language learning in
the school setting are of two kinds: social and academic. Social language is language
that students use to communicate their interests. Academic language is more formal
and relates to the vocabulary and language structures that.

Students need to succeed in their academic studies. As students advance in attain-
ing proficiency, it is important that topics requiring academic language are increas-
ingly used. Although the focus at the be-ginning level may be placed more on social
language, academic language also needs to be introduced. At intermediate and more
advanced levels, the focus is increasingly placed on academic language and a more
sophisticated development of social language.
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Context.

Context comprises the settings in which one uses language. Examples of contexts
are formal or informal settings. Whether oral or written, language conveys meaning
best when the situation and the setting in which it is used are known. Context also
helps define and clarify the meaning of a language that is new to the learner. There are
elements of language that are appropriate in some contexts but inappropriate in others.
For example, such languages as French and Spanish have more than one form of the
pronoun “you.” In these languages one form is used to address elders while another is
used to address children. In Asian languages an honorific system designates the use of
different forms, depending on the status of the person being addressed. Knowledge of
context assists students not only in comprehending meaning but also in using language
that is culturally appropriate.

Vocabulary and Concept Development

Vocabulary and concept development is another important component of acquiring
a new language system. For infants and young children who are learning their first
language at home, the development of vocabulary and language structure occurs as an
integral part of the development of concepts. For example, when a young child learns
to say “Dada work,” he or she is associating these words with the concept of parents
or guardians being away from home. By the time children attend school, they have al-
ready acquired a rich reservoir language. When these children learn an-other language,
their process entails associating the new language with concepts

The primary use of language is to convey concepts and meaning; therefore, it is es-
sential that foreign language teachers provide direct instruction to ensure that students
understand the meaning of the vocabulary and the structures that they are learning to
use. In addition to knowing the denotation of words and phrases, students need to un-
derstand the meaning of idiomatic expressions. Direct instruction on the relationship of
root words to word families assists in this endeavour.
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Curriculum standards
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Grad I (B.N.2)

Assessment

Assessment; 1s a process by which information is obtained relative to some known
objective or goal. Assessment is a broad term that includes testing. A test is a special
form of assessment. Tests are assessments made under contrived circumstances espe-
cially so that they may be administered. In other words, all tests are assessments, but
not all assessments are tests. We test at the end of a lesson or unit. We assess progress
at the end of a school year through testing, and we assess verbal and quantitative skills
through such instruments as the SAT and GRE. Whether implicit or explicit, assess-
ment is most usefully connected to some goal or objective for which the assessment
is designed. A test or assessment yields information relative to an objective or goal. In
that sense, we test or assess to determine whether or not an objective or goal has been
obtained.

Evaluation is perhaps the most complex and least understood of the terms. Inherent
in the idea of evaluation is "value." When we evaluate, what we are doing is engaging
in some process that is designed to provide information that will help us make a judg-
ment about a given situation. Generally, any evaluation process requires information
about the situation in question. A situation is an umbrella term that takes into account
such ideas as objectives, goals, standards, procedures, and so on. When we evaluate,
we are saying that the process will yield information regarding the worthiness, appro-
priateness, goodness, validity, legality, etc., of something for which a reliable measure-
ment or assessment has been made

Test: A method to determine a student's ability to complete certain tasks or demon-
strate Mastery of a skill or knowledge of content. Some types would be multiple choice
tests, or a weekly spelling test. While it is commonly used interchangeably with assess-
ment, or even evaluation, it can be distinguished by the fact that a test is one form of
an assessment.

Assessment: The process of gathering information to monitor progress and make
Educational decisions if necessary. As noted in my definition of test, an assessment
may include a test, but also includes methods such as observations, interviews, behav-
iour monitoring, etc.

Evaluation: Procedures used to determine whether the subject (i.e. student) meets a
preset criteria, such as qualifying for special education services. This uses assessment
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(remember that an assessment may be a test) to make a determination of qualification
in accordance with a predetermined criteria.

Measurement: Beyond its general definition, refers to the set of procedures and the
principles for how to use the procedures in educational tests and assessments. Some of
the basic principles of measurement in educational evaluations would be raw scores,
percentile ranks, derived scores, standard scores, etc
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